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ENVIRONMENT.

THE TITLE VII TRILINGUAL PROGRAM
. ' AT FLUSHING HIGH SCHOOL '

°

Location: 35-01 Union Street .
Flushing, New York 11354
Year of Funding: ~ Second year of a three-year grant
Target Population: 200 Hispanics
: 35 Koreans

Target Languages: . Spanish, Korean
Principal: Mr. James Costaras

Project Director: _ Ms. Joyce Thompson Grabowski

I. DEMOGRAPHIC CONTEXT.

ol
W

Flushipg High School is located on Northern Boulevard, a major
thoroughfare in Queens that is two blocks from the heart of Flushing's
commercial sector. The school serves an attendance area that is becoming
increasingly diverse. The northern sector is characterized by private
houses that would not be out of place in a middle- to upper-class white
suburban setting. Some apartment buildings also exist within thiS area.
South of this region ties Corona-Jackson Héights, a somewhat integrated
middle- and working-class neighborhood where most of the school's HiSpanic

students 1live.

b The school's attendance district has undergone major changes.
Extremely acessible to public transportation, it has become the second
largest Asian-American community in New York City, with Koreans comprisjng
the largest single group accbunting for this influx. In addition to

1iving in the area, the relatively new Korean population has affected

1
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bﬁildings, a @ creation of businesses. As a result, Ehey,have con-
tributed significantly and visigly to Ehe community's economic viability.
While they have lived in Fhe area for a somewhat longer time than the

Asian residents, the Hispanic population repfésents a significant popula-‘
tion shift since 1970. During the following decade, the Hispanic popula- _;
tion i1n Queens doubled. TQe Copona-Jackson Heights area ;erved by |
Flushing High School 1s the fastest growbng Latin American community 1in

* New York City and one which contq;ns one of the two largest communities

of immigrants from the Dominican Republic.

! The school population is only partly representative of its

attendance district. The children of most of the 25,000 Koreans in 1t

aétend private .schools, travel to'5choo1s in Chinatohn, or go to nearby

Newtown High School, where a largd:Asian bilingual program serving Koreans
~ has been in operation for years. The ethnic breakdown of the student

population is Asian, 9.1 percent; Hispanic, 25 percent; black, 22.1

percent; and white, 48.8 percent. : L

SITE CHARACTERISTICS . /

A comprehensive high school, Flu;hing High School has 2,100

. ( students in grades nine through twelve. At the time of the site visits

~ in spring 1982, enrollment had dropped to'1,925 §tudents,'a decrease

(/f\\\j> apbarently due to fhe resolution of the status of long-term truants.
A

. ' The percentage of Asian and Hispanic students has been 1hcreasing each

year. In recognition of/this trend, the administration hopes that one
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result of 1t§ emphasis on English language acquisition and career orienta-

tion will be an increase 1n the size of the student body. !

‘Originally built in 1875, élushing High School had a new wing
added 1n 1965. Both the exterior landscaping and, the interior of the
building are well maintained. The program office is located on the first
floor 4nd is adjacent to the resource room where materials are kept.

The resource room 1s also used by prograh staff for individual and small-
group instruction, student and parent consultations, and class preparation.
Table 1 1ists thg dominant languages of students in the school as a whole

and the percent classified as of 1imited English proficiency (LEP).

1,
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‘TABLE 1
Dominant Languages of Students in Flushing High School
Language No. Students % Total Enrollment %LEP \
Spanish . 481 25 " &8
Korean 60 3 + 63
Greek 47 2 2
Chinese 63 3 52
Italian _ 41 2 2 “
French - 19 1 -
Amharic 6 A * 100
Farsi 9 <1 78
Russian A2 1 n
Bengél i \ o 3 ) <1 0 o
Urdu 10 «1 60 .
Hind{ 16 1 19 oy
Turkish LY 2 <1 0
Tagalog -~ ' 8 <1 0 T
Vietnamese 2 <1 100
Thai 2 <1 100
Polish o 1 <1 0
German . 6 <1 0
Cambodian: 1 a . 0
Gujarati 4 - <1 0 .
Serbo-Croatian 7 <1 0 .
Portuguese 1 <1 0
: Uzbek . 3 <1 100
Punj &b 2 <1 50 .
Yiddish 1 <1 . 0
Hungarian 1 <1 0
English - 1,112 58 0

.Students represent 26 di fferent 1angua§’s and/or dialects.

.Twenty-eight percent of the Hispanic students need bil{ingual services.

Sixty-three percent of the Korean students need bilingual services,

.0f a total of 813 students whose native language 1s other than
English, 251 qualify for bilingual services.

¢
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I1.  STUDENT CHARACTERISTICS
. 6‘”3"% v v \ .

. w . . ) - . . .
COMPOSITION AND DIVERSITY | ‘

The trilingual program S target population consists of 200 (84 .
percent) H#spanic students and. 38 (16 percent) Korean students. While e
5 percent of the Hispanics were born in the United States, the remaining','
.85 perdent are foreign born., Of the foreign born Hispanic students, -
"approximately 48 percent are from the Dominicankgepublic and the rest
from a number of other Caribbean and Latin American countries. ' Table 2-

presents the number of program students by countries of birth.

Distihct differences exist in terms of linguistic and.aca’fmic
preparedness between the Hispanic and Korean students. Among the Hispanicsb
academic background varies g:eatly, ranging from those who have had no

- formal ;chooling and have been plafed in high schopl because of their age

> to those Wlth some previQus high schog -ucation.. Approximately ten

« -

* percent of Hispanic program students are f'onally or*totally illiterate
/4

in their native language, a fact that preseqfts\a—major obstacle to their

- lTearning both English and the subject matte‘
.gradugtion. Thedztaff feels that th ;DP&VlO'
students is §5pecially poor many come from ‘rural are\\inhose dilapidated
schools reflect the general poverty of the inhabitants. The staff ob-

~

served that'students from other Latin American countries seert far better

t

prepared than those from “the Dominican Republjc.

'A)‘ Mostly recent immigrants, the Korean students have attended
: (2
schools in their native country, where they have mastered at least rudi-

mentary aqademic skills, and, in many instances begin work in the program
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0 © TABLE 2

Number and Percentages of Progran Students by

N\ - Language and Country of Birth

Language Country of Birth- Number Percent
Spanish Puerto Rico 8 - 3.4
~ Dominican Republic m ! 47.6
-4 Cuba : . 4' 1.7
Honduras .4 1.7
, Guatemala 1 0.4
-Costa Rica 2 ! 0.9 -
E1 Salvador 4 i 1.7
"Nicaragua 1 0.4
Colombia 31 13.3
Ecuador 16 6.9
Peru ‘ 1 ~.0.4
. Paraguay .. 1 0.4 ,
Venezuela 2 . . 0.9
- Argentina <« 1 -~ 0.4
u.S. 11 . 4,7
-"Total Hispanic ' f198 .85.0
Korean Korea., , 35 - - .15.0
N i . 1 .
Total (. 233 . 100.0

L

.Eighty-five percent of .the . program students are Spanish speakinq.
0f these, 95 percent are foreign-born.

LFifty-six percent of the Spanish-speakinq students were born in

the Dominican Republic.

~

.Fifteen percent of all program students are Korean- speaking and

. were born in Korea.

0n1y 4 7 percent of the program students are U.S. -born.,

e




with an already high level of academic preparedness. Even while they-still'

“lack English proficiency, many of these students are enrolled in advanced
4;\asses tn mathematics and sciences in which they excel. 4 By the time
they are promoted to the advanced level of English as a second language
(E.S.L,), they are already studying calculus. Beginning with literacy

. in their native language and a grasp of basic skills, these students
transfer this knowledge with relative ease.

Whereas thelkorean students come from an extremely stable
conmunity, the Hispa\ic studentsocome from a highly mobile one. The staff
noted that many Hispanic students education was interrupted because
families returned to their homelands for various reasons. In addition,
econ?mic difficulties in their families increase the 1ikelihood-that
the Hispanic students will leaVe school to supplement their families
inadequate incomes. "The staff@felt that the academic" performance of

A‘some of the Hispanic students might .be_hindered by their proximity to
Jackson Heights, a neighborhood that borders Corona and is a.major drug
dealing center in the borough. A1l of the factorsv they felt, might have
a negative effect on the Hispanic students' chance for success‘in the

program.” . C .

The distribution of female and male students inxthe'program

approximates that of the general school population in whith female students

’

| outnumber males. Table 3 provides this information, . Lo




KRR . TABLE 3

k4

yumber'and Percentages of Students- by Sex apd Grade:

b ) - - ‘b’
T Percent R Percent ~ ; CoJumn Tota1-
Grade .| Male of Female of _ Total Percent .
N Grade 2 Grade L, - of A1l Studeonts

9 27 a2 .| 38 “ 58 .| 65 - 28"

10 | 20 a0 | 4 - 60 | 1B 3.

K ] ’ ! ‘ . .‘«4—-
.1 | 28 39 - 38 - 61 62 27

12 1 4l 20 - 5. | M 14
TOYAL- | 94 - -40 140 - 60 238 100

. ' s %l .
. The 1argest proportion of students are 1n grade 10 S .

JOf the program students, 60 percent are females, and
40 percent are males.

.The proportion of males to females is fairly uniform
for a11 of the grades. (

-

Most program students, as has been 1ngicdted, are immigrants.
Their educationaI histories are considerably varied. Many have suffered
interrupted schoo11ng, or a lack of educational bpportunities in their
countries of birth. Tab1es 4 and 5 present the numper of Spanish-speakinq

Y

and Korean-speakinq students by age and qrade. S k
8

-8-
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e TABLE 4

.
a

Number of Spanish-Speaking Students by Age and Grade

Age | Grade 9. | Grade 10 Grade 11 Grade 12 Total
13 .2 _ 0 I 2
) BTRIN . | 0 1 0 19
15 foa o | 3 .
' ' ) 4 o e ’/ S . ,’qf ~'r’ Cys Y ;,' o ’
. 16 21, 07 454 x4 % 0 54 ’ \
: ok v "
v Y N B VI 42
18 ' 2 . 6." 11 . (e #5759, 28:." o “ti
) 19 0 3 | 3 10 16
20 0 o | .o 2 2
"~ . TOTAL |- 62 60 47 . 28 197
3 ¢ . M ‘
OVERAGE , .
STUDENTS: . . |
< Number 27 21 ERU R 12 74 .
Percent 43,5 35.0 29,7 (N 42.8 376
= — ‘
“ Note. Shaded boxes indicate expected age for the gradem .
- ‘ . P -f : ‘ ) K a ‘ '
v _{ Ihirty seven percent of the Spanish speaking students are overage )

for their 'grade. The greatest proportion of overagd students are
in grade 9 (43.5 percent), followed by grade 12 (42.8 percent).

. .Most students are 16 and 17 years of age. Thesekare,mostly in .
grades 10 and 11. | - o | .




TABLE 5

Number of Korean-Speaking -Stiidents by Agé and Grade

-

—

Grade 10

Grade’ 11

Grade 12

0" :

0 .

5
8
9
0 6
19 0 0 3 2 5
20 "0 0 0 1 | .
LR . . '
S TOTAL 2 13 . 14 . 5 34
- OVERAGE
STUDENTS:

7 Number 1 3 7 3 14

Percent 50.0 23.0 50.0 i 60.0 41.1
A Note. Shaded boxes indicate expefted age for the grade. ]
- \,\ - . . )
.Forty-one percent of the Koredn-speaking students are overage for :
, their grade. The greatest proportion of overage students are in
grade 12 fo1lowed by grade 11.
. ' .Excluding grade 9, the pr0portion of overage students 1ncreases as ; g
.~ grade increases. Grade 10 has the smallest proportion of overage .
. . students. L

L B .MOst students ‘are 16 and 17 years of dge. These are primarily in
. - grades 10 and 11.

14




= T

"y

The high proportions of overage students suggest that special

consideration should be made when setting standards of performance for
these groups and interpreting théir outcomes. Many students have been
placéd in a grade because of their age, not their\acad;ﬁtc preparedness,
As a result, they may lqck cogdjtive and 1inguistic proficiency in their
native language, which has 1mplications for their ability to acqﬁire
oral and 11feracy skills in English.

-
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- II1. PROGRAM DESCRIPTIO‘

PROGRAM PHILOSOPHY

)

Transition is stressed for all program students. ?roéram
staff and scnéol“édministration"share the view that LEP students should
receive instrhction in their native langﬁage. while they learn English,
Once they uecome proficient'in their secend language and seem able to
function outside the pnogram. they a}e mainstreaned. . Such an emphasis
geins support from the existenee ot some mainstream courses that are
designed for linguistic minority students and use an E. S L. approach to

[

facdlitate their success. . \\ .

PROGRAM HISTORY

The trilinqual program has emerged out of‘a histor} of support
for bilingual education on the part of the school administration. Prior‘
to the enactment of Title VII, the principal in\tiated a tax-levy program
that stressed E.S. L and eventually provided full bilingual fhstruction
for Hispanic students. The trilingual program extended the scope of the

earlier tax-levy program by including‘Korean students, expanding course

PSR

“ offerings, and itmproving such areas as identificatioh and placement of

FUNDING

students, individual attention to studentsf staffing, community outreach,

-

and supportive services. c . N




TABLE 6

-

Funding of Instructional Services to Spéﬁish-Speaking Students‘” 

E

.

)

Nﬁmber of

»n

o . Funding Number of -
. \ Component Sources(s) ' Teachers Classes
E.S.L. Tax-Levy 2 3,5
P.S.E.N. 1 - 5 P
i Hriténg Lab Tax-Levy 1 1
Native Language Tax-Levy 3 3 each
Mathematics Tax-Levy 1 K}
" Social Stuqies Tax-Levy 3 1,2,4
Science Tax-Levy 1 4
Other .
(Voc. Ed., Etc.) Tax-Levy 3 \ 1,2,3

. ' % *
:Korean students participate in E.S.L. classes, the Civics for
New Americans course, and academic courses offered in the

M mainstream. -
L : ) -
“‘ . .One Korean-speaking and three Spanish-speaking paraprofessionals.
oy ' assist in the bilingual program classes. :
e, N *
‘ o
M.
‘7“1'
p)




- TABLE 7

Funding of Non-Instructional Component .

v Personnel

Funding !
‘Component * Source(s) Number Title(s)
Administration & - Tax-levy 1 *Principal
Supervision ) Title VII 1 Project
’ Director
Curriculum Title VII 1 Resource
Development Teacher
Supportive Title VII 1 Bi1. Guid.
Services ' Counselor
Staff Title VII 1 _ Project
Development Director and
_ Rotating
- *eacher
rainers
. f\’, ' ? ‘ C .
Parental & Title VII- 1 PFoject
Community - e - Director
Involvement
- .1‘.4\-9‘
8 ' a
- - \
# e
w:"';;lx,“'
-;4-
7 .




PROGRAM ORGANIZATJON . /

Within the school's administrative framework, the assistant
principal ’in charge of social studies has supervisory responsibilitf for
~ the foreign language, E.S.L., and the trilingual program. The prbgram_
&irector has direct responéipility for fhe smooth 5perat10n,ofjthe bi- '
1ingual program. She attends regular meetings with the principai and
other department heads. |

des
Figure 1 depicts the program ohganiza;?zh\withih the school as

\~

\

£
!

a whole. - -




The Organization of the Trilingual:Program at Flushing High School T .

FIGURE 1

[ . ]
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IV. INSTRUCTIONAL COMPONENT -

. PLACEMENT AND PROGRAMMING

‘ '. Placement of students in the triliygual program begins in some
instances at the junior high school level when the staff visits feeder

‘schools near the end of the school year in order to administer placement
tests in E. S L., native language arts, and mathematics and to observe

prospective program participants. The score on the Language Assessment

Batterz test (LAB) 1s considered for all prospective proéram students.
Hispanic and Korean students who score at or below the twenty-fi?;?’per-
-jzentile are eligible for the program.' Students are also eligible if
they score higher than this, but are two or more years below grade level
on a standardized test of English. "All students are then interviewed

\ Iby the guidance counselor whe examines their test scores and school-pro-

files in order to confirm placement and devise an appropriate individual

o

proéram. Much of what appeared in the 1979-80 evaluation report concerning

student programming remained unchanged.

INSTRUCTIONAL OFFERINGS

English as a Second Language

“ six leve}'L of .E.S.L. classes have been scheduled. After com-

pleting level six, a student is mainstreamed or, 1f necessary, put into

a transitionaT;Eﬂ!Tish class that will further prepare the;student for a
Ny ST ' : ‘ o
mainstream Eu&}ish class. Table 8 1ists courses in E.S.L. offered during

. * .the 1980-81 year.

e
-

-17-
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TABLE 8 | <

Instruction in Edglisﬂ'as a Second Language

[

v
. " Number of Average . Class Pds. . .
Courses Classes Class Reg, | Per Week |Description \
‘ Fall Spring[Fall Spring. ‘ Beginning
E.S.L. 1 1 1 42 26 : 10 objectivesjemphasizing
E.S.L.' 2 1 2 V26 18 10 oral vakills: :
- Intermedf%t!
E.S.L. 3 2 ls | 24 22 - 10 obJectives/eMphdSizing'
E.S.L. 4 1 -1 17 29 10, reading uritlng
: ] Y JAdvancedy t? %
E.S.L. © é 1 32 33 5 obJectiveSQ&, asizing -
E.S.L.' 6 L 2 36 20 5 Wf‘ittﬂ&s -
N\ . Mainstream En 311 h for
English - ex-E.S.L./emphasizing
Transition 1 1 33 33 5 writing skills
Native-Language Instruction ' ' ) . )

In its second year of operation, the p;ogram expanded ;;s offer-
1ngs in Spanish native-language tnstruction so that 1t makes up a ten-
term sequence, This sequence includes the advanced Spanish classes, )
which constitute the last four terms of the N.L.A. program design. These
classes include some'non-LRP Hispanic students who have'advanceq_facilfty
with Spanish; in addition to their gaining experience froﬁ taking classes
designed for students fpr whom Spanish is not a “foreign lggguage," their
presence provides program students with valyable contactlﬁith the school's
mainstream popwlation thereby decrea§5ng their sense of 1solat?on from (; "
the schooI as a whole. Table 9 1ists native-language courses, all of '

= :
which meet five times a week.. . I | N

v -
’ L]
. ,




TABLE 9

Instruction in the Native Language

¢

-

. \ &
- _ ) .
Number of Average < Curricuium or
Courses Classes Class Reg. { Description Material in Use
Fall Spring|Fall Spring |Fundamentals of ‘Title I Curriculum-
- Basic N L.A. 2 2 25 25 ° |writing, speiiing, and and in-house courses
. R rammar of study
=Intermediate ) ; T ntermediate grammar ,
N.LAL 2 2 |39 33 . |and introduction to o :
L N . "|1iterature ; e ' "
" ‘Advanced i . .|Advanced grammar and“’, : u :
N.L.A. , 2 . 2 34 29 1iterature of Spain B
. N ( 3 A Advanced l1terature- i
“NeL AL 8 yro 1 1 20 20 (Spain, South American, ~‘§ "
N.L.A. 5 yr. 1 1 20, 20 World Literature) : e
— ; e, ‘ A e "
Bilingual Instruction in Content Areas v ' , .ol s

" Materials used were appropriate to the students' readinq abi]ities.

wwere se;ected on the basis of counseior and teacher recommendations.

) of the textbook was too difficult for the students, the tenth- and eieventh-' ;;

_gréﬁe students(in this ciass werr fuiiy biiingyai and were therefore

'Tabie,lo provides'informatgon on thj biiinguai ciasses taught in

1981-82, With an average class regi ter of 3 <§}asses met five periods
per week and carried credit 1ead1ng to an academ dipioma.' Students .
f ,

In~

" the biiinguai algebra ciass observed by the evaluator, the teacher used

i
a Spanish workbook and an Engiish\textbook because the Spanish version

-,

abie to use Bateriai in both ianguages. In this class, Spanish was used
as the Tanguage of instruction 95 percent ‘of the time. "

%

iy N ;f;

~,

. whiie bilingual courses are offered oniy.in Spanish, the course -

in civics for new Americans incorporates native language arts for.Korean

LN
o -

o -
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W o ' E TABLE 10 / ‘
- T Bilingual Instruct,ion in Content Areas
- - “Ppercent 6f  —o Materials
e Nunber of Language of% ' Materials in - Cerrespond to '
Courses Classes -| Instruction | Native Language Mainstream Curriculum ?
, Fatl Spring,‘ : , o N ‘ , v
_ Norld Histor,y 2 2 1100% Spanish 100 .. Yes -
" American’ History ! 1 | 8s5% Spanish ' 100 i Yes
" Geog{«aphy 1 100% Spanish | - 100 . Yes - -
Economi cs 1 | 85% Spanish 100 | Yes'' '
. Civics for - L o . *
New Americans 1 2‘ 100% English 15 : No
Bilingual Civies 2 |100% Spanish 00 | . N
- : Fundamentals |11 2 |100% Spanish 100 : - Yes
"o 0] .pre-Algebra |1 ‘1 [100%-Spanish 50 Yes :
Alegbra 1 1 [100% Spanish:i ~ s0. Yes 7
- - : ) . !
General Science | 2 2 | 85% Spanish 100 “Yes . :
v , v hd - . : ’ g
- Biology 2 2 | 85% Spanish 100 Yes ‘ o
Language — —
*Arts Art 2. 1100% English’ 0 - No
, Language S , ‘ 1, -
< ' Arts Music 1 1 ]100% English 20 No
o LTanguage ' T ‘
Arts Typing 2 -3 IO%Enghsh ’ -0 - - No
v - ¢
No equ‘tV;aI ent ‘exists in mainstream classes, special orientation course .
for b11ingua1 students. ‘ f
” '
. 5t g
| |
; { .




o students through class and homework assignments. The civics course observed
- ,: by an evaluator included both Hispanic and Korean students, though the
majorityﬁhere Korean. Although the Korean paraprofessional was absent“ﬁ?
fon the day the class was visited he works closely with.the feacher, |
= providing immediate assistance to. Korean students during the class and
~developing reviéﬂ material, and assignments for them in Korean. aThe~
Aclass uses an E.S.L. oriented book, although many of the units in it are
made~available in translation for the students.in Spanish and Korean.

. j
1 % .
H

BILINGUAL STUDENTS IN MAINSTREAM COURSES

e

e ' . Since their numbers are too.small for it to be feasible to
organize bilingual”subject-area classes.for them, Korean‘studentsﬁtake
most of their academic subjects in the mainstream. -In a course in which

they are heavily en;olled,‘fike calligraohy, soecial attention ¢an be Baid
| to English-language skills. Ninety-eight percentJof the Korean studehts"
'tested for inclusion in the program'take advanced placement tests in

. ‘mathematics .and science, and for the most part are placed in such cours_s.j

Many of these students take a transitional English course offered by the

-

- department prior to taking other .mainstream English classes. “An evalua-

tor observed one such class, which was made up af both Korean and Hispanic

students.

[y

Table 11 Tists mainstream courses in which Korean and Hispanic ili
. . . , : . .
‘students were enrolled during the 1981-82 year. As many be seen bi-

Tingual students parttcipate in a broad:range of mainstream classes,
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. ) , - < TABLE 11 ' e
) a . . . . " ] , . - ¢ .‘ - : l v V
. Student Enrolliment in-Mainstream Courses . S
s - . # > - »'
< . 4
B - FALL , ~ SPRING . ’ - ¢ FRL LSPRING T
. ) . SPANISH KOREAN SPANISH -~ KOREAN - . SPANISH = KOREAN ~  SPANISH- 'KME!N .
COURSE TITLE -~ STUDENTS  STUDENTS STUDENTS STUDENTS COURSE TITLE STUDENTS ¢ S'l'llﬂEllTS .STUDENTS ~ . STUDENTS -
T Genera) Math I ' 2 Amarican Nﬁ.‘ 1 Acad. =+ 2 i : B | - 7 L /,
BuSiness Math 0 8. 1 American Hist.'l Gen. "~ 2 v L 1 N R y
Atgebra 1 Acadenic . : 10 3 2 4 . World Hist. 1 Acad, 1 PRI 2 . ~ '
Algebra 11 Academic 4 2 3 World Hist. | Ren, J3 ' c2 o
Algebra [11 Academic , 1 torld Hist. 1] Acad. ' » - . | 4
_ Intermédiate Algehra-1I 3 ) 7 4 .6 Horld Hist. 11°Gen, 2 - o7 - :
Intermediate Algebra Il . 2 - 1 7 Horld Geoq. 1 Acad. -1 DRI T
Geometry 1 3 5 2 3, Economics Acad. LR R T 2 .
~ Geometry 11 1. , 3 -5 Economics Gen. e & 4 . 3
.8y . Advanced Algebra & Trig. 1 , : 1’ Consumer Econ., -4 . 1 - .
.~ ° Computer Science s 1 v L. A American Studies -2 Ly e .7,
' Advanced Placement Math 4 T4 Werld Culturs . 1 [ IR x Ine. o e
Liberal Arts Math ) 2 ’ Amerian Studies 11 I 20 RN <
Fundamental Math ‘ . 12 Civics. for New Anricms 1 w iy e 20 R
Fundamental Math 11 1 Global History . 13+ s 8 ‘ .
Pre-Algebra 12 “ o - Ancient & Med. History ~ - 1 SO e
' . . Revolution & Violence . A T
- - o . Jn — » * h .\ ® “o',
. Bioloay 1 Acad. 3 ' -1 Typing ] K 3 it
- Biology 1 Gen, 7 5 .4 3 Accountin o TR 1 S .
Biology Il Acad.: 1 1 5 Comm, Rccxrd Keeping S o 1 . . :
- .= Biology 11 Gen, .2 1 7 2 Photog. &.lanquage Arts .1 1 . _‘
”, Gen, Science 1 ' - 1 . Typloq & Lanquage Arts 15 5 TR [
Gen. Science 11 : 8 ) Husic A Lanquage Arts 1 1 - B m. B
Science 1 Fine Arts & Lanugaqge Arts 3 1 15 n .
Chemistry : 4 4 - - Elem, Mand ' 1 v 2 . R
Earth Science . ' 3 2 : fultar ¢ . . . 2 . R
Physics ‘ 4 e 3 . : . » .
Med: Lah. Tech, 1 1 : - o T o 0
Basic Sk111s of Science L 10 § 2 . 3 . * " .
Astronomy ' . ’ 1 . - . . . ¢
Enerqy Conservation 6 4 . . ' . ! .
Co . ~ D -
* .. 3 . ¥ . ‘ -
- e )
- t - Pa N . -
~ 0 ,
Jo . “ . <) , 3 1
\) -, - ' ', . . . N
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CURRICULUH AND’MATERIALS DEVELOPMENT

- : In addition to translating and adapting existing materials
| -and texts. program staff has developed or adapted for progran students ‘
a number of courses during the 1981 82 year: Basic N.L.A. Spanish |
civics for new Amerians; calligraphy; typing; and E.S.L. program-
developed material in civics and calligraphy 1s being reviewed for

possible use in mainstream classes: .

Extensive work was done in developing a\tvo-semester sequence
~in N.L. A. For the first temm, a student activity workbook was developed
to accanpany the course ot,sLudywtbat—had been created during the 1980-

' 81 year. The workbook provides supplementary activities in vocabulary
development. grammar, spelling, punctuation, and other aspects of_composi-
tion. The course of study that was developed for the second tem incJuded
tem objectives. a list of‘textbooks and materials. a tem carendar. and
a weekly course guide that 1ists weekly obJectives and includes student -
worksheets, a daily breakdown of weekly materials and weekly model lelsson
plans. .In addition, program staff devised and/or selected evaluation -

°instruments and techniques focusing on reading comprehension. spelling,
vacabulary, and composition. A student activity workbook was also

developed to reinforce the skills “introduced during the previous temm. .

" . ' s ‘:-'.E'.'..., v

The civics for new Americans course was developed in both an

f ’

English and Spanish version. For the two-term English version, a course

of study was developed which incorporates E.S.L. methodology into the

‘;23-
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teaching of civics. The course orients»foreign students to the Flushing“
neighborhood and to New York City. The course of study includes per-

’

fonnance and skills objectives, a content outline, and daily lesson plans
whichrinclude reading selections and student activities. The course &f
study for the second tem was also conpleted This tem includes an
introduction to the geography of the United States. a unit on immigration.
and an introduction to the federal government. Resource units were also
developed in Sp&nish for the two-semester sequence. Three units,e the
Flushing community. New York City, and the immigrant experience, have ’
been completed and a fourth unit, the United States government, is 75
percent done. Each resource unit includes réading selections. vocabulary

reinforcement and review questions.

An outlin%xyis written for the calligraphy course which reinforceS"

the students' writing skills while teaching the subject matter. A two-
tem course outline for typing. another language arts elective, was also
canpleted. Course outlines vere developed for levels one to six of E.S.L.,

b

and exit examinations for each E.S.L. level were prepared.

It is expected that during the summer of 1982 further curriculum
development and translation will be done for both basic and advanced N.L. A.,

for civics (second semester), and for E.S.L.

. STAFF CHARACTERISTICS R

Tabde 12 indicates: the oharacteristics for professional and

paraprofessional staff. Many have extensive teaching experience ifn and

P
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outside of bilingual equcbtion., Three of the biiiﬁgual Qonteht-area
teachefs,.however. are teaching subjects outside of their area of

. 1icense. Of thesé. two are experienced teachers;'ohe is relatively

- new,

STAFF _DEVELOPMENT

Spurred partly by the results of two needs assessment sfudies. ..
the program initiated a much more active series of staff development -
.‘activitiesvthan gxisted duging its firigqggar, Teacher attendance and - \
" enthusiasm increased considerably over the previous year. Instead of ’ 4
having‘two specialists aga\d conddct the training sessions, peer group
’ workshbps were schedhled:with di fferent teachers taking responsibility
for introducing a particular topic. _?able 13 1ists the staff training

. ’ o R Toa
workshop sequence that was conducted during the spring 1982 term,

SUPPORTIVE SERVICES

The guidance counselor brovideE individual and‘group counseling. |
She handles discipline problems referred to her by the coordinatﬁr._as
well as doing both crisis and preventa;ive’COQnséljngi While she works
primarily with the students, she meets with their parents when.necessary. '
She makes referrals to such cohmunify resources as the Fiushing Mental

Health:Clinic and Elmcor Youth and Adult Activities, Inc. - Pe

PR
1

In addition to p?rsonal counseling, she brings in outside

speakers fram colleges to;talk to students abut career and educational

possibilities. Havi. received training from staff at neighboring col-




be referred to Hilliam Bryant High School’ in Queens.v, -

> such aspects of college application as fonns. requirene ts, and financial”

aid.qéuhile she supports these activities. the coordinator. plans to in-
e

trod a  greater degree of career information and'orientation into the

- ‘program so that students who are not co}iege-bound can.be'betterlservedi

s

IS v “ ﬁ' ’ v
! ‘Only two program students -have been identified as in need.of‘

speciql education services, While in the past such students have had to

travel to Eastern District High School. in Brooklyn or Brandeis High School
in Manhattan for these services, beginning in the fall of 1982 thqy“will

PARENTAL AND COHMUNITY lNVﬂLVEMENT

Ongoing contact. with parents is maintained through telephone
calls, letters, and the monthly program newsletter. In addition. .
Parent Advisory Committee with 12'to 20 mostly Hispanic members ofoyhom

seven formed the core group, met every other month to consider such

. practical matters as planning for next year's-bilingual program and

submiting new proposals. The program distributed information to parents
about the adult'education courses.at.Flushing High School.;the F.S.L.
program at the Korean Center, and the English-language classes at Queens
College, Parents attended open school week meetings and frequently

visited classroam programs on an indiyidual basis.

.‘—

AFFECTIVE DOMAIN

Student attitudes toward the program appear to be extremeix
positive. Attendance is about 95 percent: and program students have re-

ceived several awards, including the Queens College President Award and

3 ! - -

v _ -26-

Jo




. § . - | ‘
the Art Award given by tife U.F.T. .Studenfs are actiQe in schoo1:w1de z—;/\ﬁ‘\‘J'
clubs and athietics.,a1tﬁough 30 to 40 percent of them work after schvol. .
”Nq students have been suspended dufing the 1981-82 year ‘and disc1p11;,.7f;f
in general, has not been é‘problem among program studeﬁts. In addition o -
" to the academic perfo}mance of ‘program students, all of these facts;are .: -

indicators of the-students”vé1oéq identification with the program. * .

PR
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TMI.E 12

\ .

. Staff Chaucurlstfﬁ: Profcsslonal and nnprousslonol sum _ .
- ')
% Time : . Total ‘ rs of Years of
Spént in | Date - Years of 41 ingual . I-.‘xpcr ance
Function(s) Function } Hired Sducauon ] | centification and License Exparience —, xperience {€.S.L.} "
. . o“l T T
Project Ofrector 100 10/80 | M,A. Spanish NYS nish DHS/Supervision 5 1 2 : -
: B.A. Spanish, WA~ . i 1 \ .
E.S.L. Teacher 60 9/69 | & 30 cmus'smtsh NYS Spanish H.S. (Spanish, E.S.L.) 7\ 5 : .
£.S.L. Teacher 100 . | 9/70 H.A. I.ingulstlcs NYS E.S.L. H.S. \. 12 o
N - B.K, JournaTism ' ‘
€.S.L. Teacher 100 9/171 M.A. Linguistics NVS €.5.L. H.S. . - 3 16 N ‘
N.L.A. Spanish Teacher| 60 o759 | 8 30"credits Spanish| WYS anish 5. 25 3 ‘ |
N.L.A. Spanish Tucbcr 60 9/18, H:A: nish (111 ual Social Studm DHS - 21 1 -2 i ,
K. Spanish, French| VS ganfsii TS o
N.L.A, Spanish Teacher| 60 2/81 | M.A. Ed. Spanish French DHS >7 2 .
BiTinual T 5.K. Spanish ; ,,..
Social Studies Teacher 20 2/64 & 60 credits VS Spanish DHS ) 25 6 *
BiTingual Ny Y panish, E.5.L., French, . '
Soclal Studies Teacher| 80 9778 | M.A. French_ Socfal Studies Anc 12 , 9 s
BT nqual ? . Spanish . M T
Sctencq Teacher 80 . 9/80 H S. 8i1inqual €4, | NYS Spanish DHS 2 -2 . 2
o“o ! T g .
81114nqual- Math 60 9/18 smuh “NYS Spanish DHS 12 i_6 5
Social Studies ‘40 2/81 N.A. Hlstory/Ed. NYS chlll Studies DHS ‘ 7 2
Arto 40 2788 | M.A, Art o | wsFiIneArtsOHs . - L 1 somester .
Husb 20 8/71 | M.A. music NYS Music DHS C 1 1
B.A. Sec. Studles
Typing 60 9/68 M.A. NYS Gregq Steno, Typing OHS' 17 1 2
.]o :
English 20 10/71 ‘|  M.A. English NYS Engl ish DHS 14 1 semester
) LB Foi. Sclience L) § %c’:hl StudTes THS *
Resource Teacher 100 10/81 | & 21 Grad, Credits | TP - BYlingual fal Studies 4 1 ‘
' .. BioTony WYS Guidance, Ig“mual Sclence | N
Guidance Counselor 100 10780 | M.A. Counselfng Qlology l'fhmral Science | 3 5 1 semester
o . el L ¢ - % ' N
e, i
e,
) | ' \‘_A ’ . Qs
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) - TABLE 12 (Continued) o
. * o . staff Characteristics: Professional and Paraprofessional Staffs . ‘
. 3 ’ P .,
% Time ' | ° g Tota) . . Years of Years of
Spent in '] Date | ’ Years of 8111nquat Experience
Function(s) Function | Hired | Education Certification and License Experience Exparience . {EeSele)
Paraprofessional 33 undergraduate " _. : , -
(Spanish-speaking) | 100 | 10/80 | credits | L |
Paraprofess!onal‘ Lo~
#panlsh-spuklng) 100 10/60 | 8.A. .
araprofessional —30 underqraduate
{Spanjsh-speaking) 100 10/80 | credits -
Paraprofessional” : " -
{Xorean-spesking) 100 -1/8) | B.A.
’r \ (I
%yere teachers In their native country, ! .
. . ~ <
. S s
: . . d o ﬂ‘ )
. o w . ' .
\ o > ’
) » 4 : — . . /
i ' =] . e . (
. \5 J‘ ! LIS q" ’ 4 U ’
f - . ] > - k]
e 3 _ o
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* TABLE 13 -
"\\T“ _ Staff Tratning workshops,'1981~82 .
| '_.". . ,' , T "ﬂ. |
‘ o P  Namber of
CL y : . , umber o '
. Date - ‘ Toﬁfh’ . -Sessions .
5 . - &
ol am Techniques of Teaching E.SL., Exit- _ B ok
. R . and Entry Criteria, krade«Promotion S
~ 8 . SN - ‘
N .o L 128 The Use o Singing, Role Piaying, and T :
: - Skits in .S.L. . 1
2/8 TechniqUes of Téaching Biiinguai Sociai . f, . -
: Studies and Civics Courses _ S 1 o o
) o~ S - .
2/22 Student Needs and Methodohogy of Bilingual - ks
L s Math Courses and Biiingua h'Lab- Management- 1
- 3/8 Techniques of Teaching NatiVe Language Arts
_ 1 < to Hispanic Students (Leve]s I - 1I11) S |
g K
o 3422 Courses of Study and Techniques for Teachinq -
_ . ‘Adyanced Native Language Arts to Hispanics .
. 4/5 ' Techniques and Approaches for Teaching ¢ , y s
. d Biiinguai Science .1 ‘ ; 4
: 4/19 ' The Support Services of Guidance , 1?- ’i
5/3 "Problems Encountered by Former LEP Students }
in the Mainstream N o -1 |
‘ ' 5/17 Techniques for Iﬁd???duaiization of - . - o |
Instruction and Use of Paras , } 1 ' :

.Culminating Activities - Discussion and Work Sessions | -

Session A - E/sson Pianing, Tests, and Evaiuatioh 1

\fession B - Course of Study, Curricuium,

rofessionat Assignment ) b ) 1
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f ASSESSMENT PROCEDURES INSTRUHENTS, AND FINDINGS

The foiiowing section presents the assessment instruments and
proceqyres;\and the resuits of the testing to evaiuate student achieve-

. ) ) N3 ' ‘

. ment in 1981-82, Students were asses5ed in English reading and language

. development growth in their mastery of their native 1anguaqe, mathe- -

matics, sociai s;ydies, and science.. e K
: e

Anvinventorv of attitude toward school, teachers, administrators,

. and peers was taken by administering the QUESTA questionnaire as proposed.

A .
However, the level of funding negotiatbd for,evaiuation was nt sufficient
to cover the cost of keypunching and computer anaiyses of these "
(seecﬁetommendations) As are ult, outcomes are not reported The

oiiowing are the areas assesse and the instruments used

“ Reading in Engiis == New York City Reading Test (P. S E N.)

_ - English as.a secon 1anguage--- CREST (Criterion Referehced )
. . Engiish Syntax Test), Levels I IT,

Mathematics perforhance -- Teacher-ma

Sogial studies performance -- Teacher-made tests

Native 1anguage arts performance (Spanish oniy)/’
Teacher-made tests

Sl Attendance - Schooi and program records

i o

Some of the pE?formance objectives proposed‘by the project were
; , i
z‘not stated in cieariy measurable terms-or did not use criteria appropriate

to the instruments identified. The data‘coiiected by the program and
B < L - |

. S -
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provided for evaluation were analyzed in ways considered most con/]stent

e

\(' | - with the program 3 instructipnal design and:the typés of data ‘reported. -
. ‘ ' The following analyses were performed:

~ - o
. . - » : .
L e . T - e
'l"‘w"’; R - e -
Lo P !

On pre/post standardized tests of English reading achievement,

statistical and educational significance are reported in Tables 14 and 15. .

Statistical significance was detenmined through thb application of the

~correlated t test model . This: statistical analysis demonstrates whether .

8.

b the difference between pre-test and post-test mean scores is larger

than would be expected by chancé variation alone' f.e. is statistically

- v

D S significant. This analysis does not.represent an estimate of how students

v

would have perfonmed in the absence of the program. No'such estimate
could be made because of the: inapplidability of test honms for this

population, and the unavailability of an appropriate comparisonfgroup.

“ Educ«ftional*significance was dej:emninéd for each grade level B
by calculating an’“effect‘size" based on.observed summary statistics
_using the procedure recommended by Cohen{*‘ An effect size'for the cor-‘

related t-test mode] is an estimate of tﬁ%idffference between pre-test
3°and post-test means expressed in standarq\dEviation units. freed of the

influence- of'sample size. It became desirabrle to establish such an

,\Z,A
= estimate because substantial differences that do exist frequently fail
[

to reach‘statistical significance if the number of observations for* each
oo .unit of statistical apalysis is small, Similafly, statistically signifi-
| cant di fferences often are not educationally meaningful. ' o ’

. . f .
"¥Jacob Cohen. Statistical Power Analysis for/fhe)Behavioral Sciences

(Revised Edition) ﬁewgvork Academic Press, 1977 Chapter 2.
’ ' &32-
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| Thus;»statisticai and,educationa] significance permit"a more

meaningfui appraisal of project outcomes. As a ruie of thumb, the foiiow-

o ing effect size indicesgare recommended by Cohen as quides to interpreting'
£. R _

P

) | _educational significance (ES): I g
| . ‘“adifference of 1/5 = .20 = Tow Es
A . | . a difference of 1/2 = .50 = moderige ES

a difference of 4/5 = ,80 = high BS

The instrument used to measure*growth in E giish language was

the Criterion Referenced English Syntax Test (CREST); which tests-mastery " !

“of specific syntactic skills at three levels. Mate# al at the beginninq
and intermediate levels of the CREST is broken down.into 25 objectives !
per levei. such as present-tense forms of the verb “to be (Level 1),

or possessive adjectives and pronouns (Level 11). ‘Material at the advanced
leve) Q}evei Iiﬁ) is onoanized into 15 objeétivesk such as reflexive
pronouns., At each Tevel, students are asked to complete four items for
each objective. An ftem éonsists of a sentence‘frane for which the
students must supply a word or phrase_chosen from‘four possibiiities.
aMastery of a skill objective is}determined by a student's ability to

<

ans;er at 1east'three out of four {items correctly.
- ) . ! ' ' ‘ . .
T owe This report provides information 0 average number of
objectivés mastereztand the average-number éfdéi:ectives masteﬁéd per:
month of treatment by students who received Title I E. S Le instruction in
. the fall and spring semesters (Tabies 16 - 21). Information is provided
on students' performance at test Levels I, II. and 111, ‘performance

breakdowns are reported by grade and level for students who were pre-

. 1
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A and‘post-tested with the same testWievei._‘Tabies 16 and 17 present
M - results forVSpanishispeaking students, Tabies 18 and 19 for Korean-
speaking students, and Tabies 20 and 21 present resuits for both‘iz:nish-~

and Korean-speaking students combined. by N\

o Y

-Theaproject's'eVaiuation design indicated ‘that subJect-area‘ - .

'achievement.yas‘to be measured by'pre; and pos -test‘soores on stahdardi?edv
,testsﬁseiected by the project director. However, standardized pre-vand B
post-tests were not avatlable in thefcontent areas;J~Therefore. subJect- |

"-area achievement is presented 1n the ?orm_of?passing rates achieved’by

~ students on teacher-made‘tests. IR e L

n

. v. . i Program students'’ success rates,in_mathematics, science, sociai
studies, and natiVe ianguage arts coyrses taught in ‘the bilingual, program
: and in the mainstream areereported hy grade inﬁTabies 22-26. These tables
'i | N contain the numbers of students reported as taking the relevant courSes.
the number reported to have passed, ‘and the percent passing, for fall

N and for spring courses by language of instructfon. - Data reported for

students who were taking mainstream courses in the‘same contert’ areas

appear under English-taught courses. Tables 22 and 23 report data for .

Spanish-speaking students by subject area for fall and spring. Table 24
presents data for Korean-speaking students by subject and semester. Tables
25 and 26 present data for Spanish-speaking students in the native language

arts courses for the faii and spring. ' ' N

Y « . s

AR Comparisons of the attendance rate of program participants with
. . that of the school as a whole are presented by language group in Tables

27 and 28. These tables contain average rates for the school, for the

y , -34-




’ by chance.

“..

Sow

1

flanguage grouns byngade, the percent difference between school and

~ program by language group. values of the Z statistic, and its level of

statistical significance. Although the 2z statistic used here is slightly

different than the t described above, 1t again indicates the extent to .

which the observed percentage difference varies from what might be expected

- .35

P
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) " TABLE 14 | .
L : ilesults of the New York City Read j Test -
" . : ;. . . . s o
Significance of Mean Total Raw ScOre Differances BEtueen Initial B T
-"and Final Test Scores in English Reading Achievement of :
Spanish-Speakinq Students with Full ‘Instructional Treatment om
the New York CiggLReading,Test (P S.E.N. ) by Grade i Kl
Pre-Test - 'E Post-Testﬁﬁ‘ oL T I
" Standard, Standard -."Mean . - _Corr," T- Level of . Educational
Grade N - Mean JDeviation \ Mean Deviation Difference Pre/post test - Significance Sign ficgnca
9 13 463 - 15.0  52.5 151 6.23 ' .01." ,3.42 ',.o’o,s;l;. 10 ‘
10 . 9 331 .67 - 37.8  11.6 . 466 -~ .45.. 134 NS o.so
@ 126 3.2 6.9 '35.1. - 12,0 '  -.04 CuB8 LT -01 . NS ;o.n;,’- .o
- 20 18 267, 7.6 33 7.0 - 4,61 .55 2.83 .12 - 081
CTOTAL 66 3.8 112 38.9.  13.6~ 31 -, .76 .87 .006 G047
j i » : ‘ ‘ “ [ ' \
- .Overall, Spanish-speaking program students showed gains whﬁch were both statistically ‘
o and educationally significant. , .
.Gains for ninth qraders were statistically as well as educationally siqnificant.
.Gains for tenth graders were moderately significant educationally, but not siqnificant
statistically. : . _ a .
+Eleventh graders were reported as havinq declined slightly from pre- to post-test. This
was neither statistically nor educationally significant. =

4




IR o | ! TABLE 15

1

B - m‘Results of the New York City Reading Test

| Sinnifiiinceyof.ndan Total Raw Score Differences Between Initial
. "and Final Test Scores in English Reading Achievement of
- Korean-Speaking Students with Full Instructional Treatment on the

= A T New York. City Reading Test (P.S.E..) by Grade s
A , L ,_' et ,3
3 A ' ‘
Pre-Test Post-Test :

o - . ‘Standard "Standard  Mean Corr, T- tevel of -~ Educational
L Grada-'”g . Mean Deviation Mean Deviatfon Difference Pre/post ~ test - Significance , Significance B
S o, 10 2697765 260 5.9 - L9 .85 L7 NS 0701

L 12 5" 23.4 8.2 32 - 9.0, 9.8 .93 ' .6.41 _ ,003 1,35
SN : . ‘ ' : ' ‘ -
‘?‘}\\ . v — . - ) oL ) . R
AT ‘v\ v N ;
... .~ 2\ .ln general, the: qains made by Korean-speaking students on the New York Cit Readin Test
- 'X‘ were not statistically significant. However, they were of moderate eaﬁcaf!onaliilg TTicance.
\

+Although eleventh griaders demonstrated an average decline from pre- to post-test, twalfth o
graders had a stdtistically significant gain which was highly educationally significant.

/
.Tne average scores for the Korean students were quite low. .
!} ¢ . ’
SR 2
aJ

e
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: . TABLE 16 .
. . Parformance. of Students Tested on the Criterfon Referenced English Syntax Test

(CREST) jAvarage Number of Objectives Mastered by Grade and Test l.ovol

- T : "

" (E.S.L. Title I Spanish-Speaking Students, Fall Suutcr)

. . LEVEL 1 LEVEL 11— CLEEL I

Average Avarage Numbar of

Gain/

TOTALS

| _ Average Nusber of : Averane Nusher of E -Avera har. of
0b!¢ctlns Mastered  Gatn/ " Okjectives Mastered . Gatn/: Objectt :

“Months of Objectfves Mastered 4 Mastered
o Grade TVreatment N Pre <Post Gain Month» N post Gﬂn Honth Fre : Past  Gain Hont U “Gain GainMonth
. . \ ! ‘ o ] - ) . ’ W . .
1 . 1 . - i . B B ] 0
‘i‘n’ 9 38 27 7.6 129 64 LS ¢ 122 208 .85 24 1 80 13.0 50 L& % 68 G17
10 3.5 ¢ 7 133194 6F L8 16 . 82 189 106, 3.0 8 9.8 104 16 08 3 73_ 2 :
‘ " 3.5 6 13.8 125 37 1.0 6 124 20.2 2.8 22 10 ‘7.0 0.2 32 08 A 47 LI
12 T 1 2.0 2.0 00 00 7 &0 101 21 08 8 L8 05
10.2 19.56 9.3 26 2 82 106 25 07 9

TOTAL ) 40 9.5 14,7 5.3 1.5 26

L

5.7 ' l.‘ ]

Mor'y; objectives for each level: l.ovol 1 (25), Level 1I (25), Leve) lll (15).

-

Note.

.

.in general, Spontsh-spukinq proqrau students mastered 1.6 objectives per nonth of instruction. This is substantially above
the criterion set for students in New York City high schoo) Title | £.5.L. programs (an average of one objective gained per
month of instruction). Level 1l students mastered 2.6 objectives per month of lnstmuon. followed by Level I students who
mastered 1.5 objectives per sonth of instruction.

.The lower qains reqistered at Leva) 11 (0.7 objectives per nonth of !nstmction) may be due to the qreater difficulty in
mastering ohjectives at Level [II, A .

5_'_ .. v L : .

A
]
™

- .
-
L]
=
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. TAME 17 | O A | e
4 Performance of Students Tested on the Criterfon Refarenced English Syntax Test \ : . L
- s . : g . A . R e LI
(CREST): Average Humber of Objectives Mastered by Qrade and Test Lavel . ° - 2
. (E.S.L. Title 1 Spanish-Spasking Students, Spring Semester) ) -
Yoy ) -
. T— r v A
o LEVEL 1 LEVEL 11 LEVEL 111 . TOTALS
. . . ) 3 . ( LY . . ’ B
; : , ' T 5 . l
Average Average Number of Average Number of. * Averase Wumbar of C Averana Wombar of
Months of Objectives Masterad  Gain/ Objectives Mastered  Gain/ Ohjectives Mastered - Ratp/ Ohfectivas Mastered
o Grade Treatment N Pre -Post Galn Month . N  Pre Post. Gain  Month N Pre  Post  fafn  Month N Gata  GafnDionth
el ' " hdl - . - . B ,. %
'$ 9 34 23 9.3 13.2 39 12 9 146 M2 37 L1- 1 1.0 150 40 3.2 B 3,5/t 11 .
‘ ' U 3.3 6 123 166 42 1.3 19 A8 227 22 L0 9 88 11 22 07 "M 3. 09 ' :
1 3.4 s 19.2 21.4 2.2 0.6 5 202 230 28 08 8 86 121 35 1.0 18 29 09
12 33 eecceceanes meeeecaccceresesmns  emes SR wereveccemanmmee 6 A6 103 2.1 0.8 ¢ 21 06 -
ToTAL . 3.4 WM 150 37 L1 3B N7 20 320 L0 24 -8 1l 27 08 %1 32 10

-

Note. Number of objectives for each level: Level | (25), Lavel ‘11 (25), Level Ill:(ls). .

.ln qene al.' Spanish-speakinq program students gained one ohjective per month of lﬁltrﬁctlon. While the pronram set no

objcctfe for achievement in this ared, the students’ average gain mat the criterion set for students in New York City "

high s

hool Title 1 E.S.L. programs (an avarage dain of 1.0 objestive gatned per month of instruction). .

.The ohjectives jpained per month ranged from 0.8 at Level 111 to i.l at Level 1, There uai.¢ tendency for performance '

‘to decrease with test level.
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‘ TABLE 18

Lo

Performance of Students Testtd_'on' the CriﬁLon Rcfc;cntcd'Eng_-. 1ish Syntax Test

, . (CREST): Average Number of Ob.iéctives Mastered by Grade and Test'l;evel
'\ L (E.S.L. Title | Korean-Speaking. Students, r‘n seupsﬁr) _ '
. . . * . . | . e . TS 1
~ o . : C » - . e i
;S\ g J - -
) LEVEL T, ‘ LEVEL 11 ’ " LEVEL THE TS
Average Average Number of - Average Kumber of . “Average Number of Average Numher of -
L] Months of - Objectives Mastered  Gain/' Obfect{ves Mastered  Gain/ Objectives Mastered ~Gain/ Objectives Mastered
“Grade Treatwent N Pre " Post Gain  Month d. -pre Post Gain Month - N Pre Post Gain Month N Gain - Gafn/Month
9 3.7 1 240 250 1.0 . .3 "1 ° ;7.0 25.0 8.0 2,2 @ --- , o= —-——- 2 45 12
10, 3.6 - 1 3.0 1.0 7.0 2.1 7 16.8 22.0 - 5.1 - 1.4 2 9.0 12.0 ;';3_.0 A 10 49 L&
. : : R . : N . e
11 3.5 1 23.0 5.0 2.0 0.5 ‘1 19.0 4.0 5.0 1.4 . 6 9.3 11017 4 78 2,‘ iﬁ:s .
12 3] eeeememeemcceeceesces decties 7 aeeeees FP—— ceeveee’ 2105 13.0. 28 T 2 28 7
TOTAL 3.6 3 167 2.0 3.3 1.0 9 1.1 226 5.4 1.5 .10 9517, 21 - ,64?’22‘ T 3.6 1.0
. y [ = ~, . . ' . o .
o

Note. . Number of objectives for each level: Level I (25), Level (25), I.'evel,.ll'l‘ (15). '

.In general, Korean students mastered one objective pei mohth of instruction. This achievement met the criterion set for
students in New York City high school Title | €.S:L. programs (the ‘trilingual program set no specific obfective in this area).

0

.Achievemenf rmanqed from .6 objectives per month at Level 111 to’1.5 per month a
11P may be due to the apparently greater difficulty of the objectives at that 1

.The few students tested with Level | made 1imited gains hecause their fnttiayl p
* attainable on the CREST. As a résult, they could not demonstrate much qrowth,

3
.

t Level 11, The lower rate of qain at Level '*2 . ’
evel, "\ : : :
re-test scores were close to t'{e maximum ' .
> - ‘ R ' -
. ~ , Y
~906. -
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i TABLE 16777 L0,

i

Porfomnco of Studonts Tested on the Critorion Mforcnccd English Syntax Tost
(CREST) Average ‘Number of Objectives mmm by Grade and Tost tevel
(E S.L. Title | Korun-Spukim Students. Spring Smstor)

D'd»-

LEVEL | - _ LEVEL 11+ L LEVEL T

Average - Average Number of Average. Number of ¢ Average Number of : . Average Number of
Months of Objectives Mastered i . Objectives Mastered  Gain/ Obijectives Mastered Obm:tins Mastered
Grade Treatment Pre Post Gain N Pre Post Gafn - Month N Pre Post Gain ) Gatn—.. Gain/Month

* 9 3.4, : : ' I 200 %50 10 0.2 6.0 13.0 . 7.0 . w11

0 36 33 10,3 e, 3 206 2.6 1.0 03- 9.4 12.4 ~3.0 0.8 34 1.0
o 13 "21.0 23.0/20 0.5 of 4 22,2 24.0 L 0.5 S %0 122 A2 2.5
12 b2 e e woreem- 5 145 20 0 j 2.0

TOTAL 3.3 7.7 13.5 8.7 1.6 ) 21.8 23.2 1.3 ) 12.6 3.2 N

2

Note. N-w?ﬁr“)of objecﬂves for each level: Leve\ITI (25), Level II (25), Level 111 (15).

.In general, Korean-speaking program students gained an average of one obfective per month of instruction. This met the
criterion set for high school s?udents in Title I E.S.L. programs fn New York City. .

-

<Achievement: ranged from a high of 1.6 objectives per month at Level 1 to 0.4 per nonth at Level 1,
3

.Level Il students achieved pre-test scores uﬁich were close to the maximum obtainable. As a result, they could not
demonstrate much growth. The outcomes indicate that Level [l of the CREST was too easy for this group of students.

.
Y
.
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i \6 . . . )
TmE z“ " ' - . . . - " -
Parforsance of Students Tested on the Criterion Referenced English Sytax Test S i
. (CREST): Avarage Mumher of Objectives Masterad by rade and Test Leve) - RS e
: o . (AW Program Students in Title 1 E.S.L. Classes, Fall Semester) Coo o S
. - ' - . - - ‘ . - , B . * P ;e « ° ,‘\’ . ; .
\ ' z, . ' R NET
N | e o - . .
. LEVEL | Y LEVEL 11 LeveL fnf - - MOTMS .-, |
) . . ’ . ) . - . A .M‘.‘.‘.'.:?,‘ '.-.,. »"."
. Average " Average Nusber of : Average Nusiber of _ . Average Nomber ef e e .t rane Number of o
. Months of Objectives Mastered  Gain/ - Objectives Mastered . Gain/ Objectives Mastered ' Gafn/ - Jectives Mastered: -, .~ -
Grade  Treatment , N Pre Post Gain  Month N Pre Post Gafn .Month N Pre Post Gain. Month - N datn- Rgmllohi.:h e
'l \\'1)‘ - : ';}] - - , — — — - :‘. 7 “
= -9 3.5 28 8.1 13.3 5.2 1.5  § 13.2 216 . n.a“! 23 1" A0 130 S50-2.13. 34 . 57 0 v
s 2 . .ot o e a °, '
10 3.5 8 L2.0 182 6.2 1A 23 109 198 8.9 25 10.°%6 15 1.9 05 4 U&7 . e :‘:
] . ) . . .Q ) . 2 L2
11 3.5’ 7 138 1.5 37 1.0 6 13.5 208 7.3 2.0 16 7.9 105 26 0.7 .29 A0 Lo
' S ST . A
12 3.8 B T T L TP 1 22.0 22.6. 0.0, 0.0, 9 8.5 108 2.2 0.6 10 2.0 0,6 beo.
. - - ‘ e .r '. — - ~ ,,.‘1!:
TOTAL 3.5 43 9.8 15,1 5.3 1.4 35 12.6 20.3 8.3 2.4 \ " 36 8.6 10,9 2.4 0.7 114 5.3, 1.5 o
Note. Numher of obfectivas for each level: Level I (25), Leval 11 (26), Leve) 111 (15).“{ \\“‘4,\ \ - , o
- . L] . o »
. . ‘t
. [N ’ - . . < .
.In general, all program students (Spanish and Korean-speaking) mastered 1.5 objectives per wonth of {nstruction in the-
A : fall. Program students at tevel 11 mastered 2.4 objectives per month of fnstruction, followed by Level 1 students whd®  _ .
: mastered 1.4 objectives per month of {instruction. . _ . ) : .
.Proqgram students at Level 11! mastered less than one objectlvn per month of instructfon, a pattern ohserved for both
Yanquage qroups. . : . * ol Com -
5,,-'\ N //'\,‘ ‘ R N * .
" \ 5'
: 6u
Su :
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e ‘G", - ..
|. 1 - . L . . . .
@ el . . Lo Tme2r L Lt w’
. . " Performaice of Students Tested on tife c}itgrlon Referenced English Syntax Test . ~
A A DL (emesTde um_g.»w.c—omeémwwwmrswfr» e
' . ' (A1) Progrem Students 1n Title I E.SIL. mi:p«. Spring Semaster) © .t N
P : . v R R )
' . -.‘ =
: LEVEL 1 g | LEVEL LI . CooweveL . 0 T roTas
/ ' ! N ' ’ ' b R ’ : " _.; . : "". A s 0 i . o
. . : . 9 - ¢ La *
' Avarage . Average Number of Average Numbar of - Average Number.of Averane Wumberof * St
) - Moaths of Objectives -Mastered  Gain/ Objectives Mastered  Gain/ .Objectives Maste Galn/ Objettives Maste
Grade Treatment N - Pre” Poft. Gain. Month N Pre Post - Gain  Month N Pre “Post Gafn- Month . N - Gatn - 'Gain/Month
N . : . L A v :
. ' . - - R N , N .
; 9 3.4 23 9.3 13.2 3.9 1.2 10 16.5 JB.9 - 3.4 A N 2' - 8.5 14,0 5.§ 1.6 35 3.8 M
' W33 9 93 M4 51 15. 2 188 21,7 29 %00 16 91 1.7 26 08 . & ;13,2 £ i
n 3.4 6,195 217 - 2.2 06 -9 211 234 23 0.7 13 88 122° 34 ;. L0. 28 . 2.8 .
12 33 1 e eeieen aeee Ceememean ammemeememanlecane 8 94 1,4 20 M6 9 . 21
TOTAL 3.3 109 M8 39 1.2. 4L IA5 2.4 2.9 09 039 9.0 1.9 ‘21 08 119 3, :
. ] a v ] . . /.'
Note. Number of objectives for each level: .Level 1 (25), Level LI (25), Level 111 (15).. ’ _ ) -
v .Nverall, program students mastered one ohjective per month of tnstruction tn the spring. Achtevement ranged from 1,2 . o
objectives per month (Level 1) to 0.8 (Level 111), and -was tnversely related to test level. - '
.The overall rate of mastery was Qqu}l to that set as the objective for New York City high iphool students in Title | . v . R I %
€.S.L. proqgrams, .t . . C ) < T

eleventh
attributable to relatively high pre-test scores, which may have )imited the

:

. ¥
.Lower rates of achievement demonstrated hy eleventh quars at Level | and

Lo and twelfth qraders at Level 11 may

students’ ahility to demonstrate qrowth, / h
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~

Number and 'Percent of Spanish-Speaking Students PasSlng%TQZcher—Madé Examinat{ons

n

‘ in Content-Area Classes in the Fall by Grade and Ladguage of Instruction
0 . ’ . ‘ '~ ;" ' * 3o T g

itagaataris

-

-

£ ]
| ENGLISH L SPANISH. ToTAL .

) Subject Grade N g:zzggg f'gﬁggizé | N ‘:‘2:g;$£9; ::::::;~ N ::::::;f
Mathematids 9 . 17 10 s | 3w 8.6 |52 520
- 10 12 9 75.0 37 ¥ . 99 |4 . ss0
1 6 4 667 | 29 2 . 759 |3 740

12 6 4 66.7 7" s | 7.4 |13 69.0
TOTAL a1 2 66.0 ~  108° 78 - 72.8 . 149 70,0
- Science 9 14 1 © 78.6 33 x ‘60.7 |41 7200
10 11 7 63.6 | 39 3 84.6 {50  80.0

11 5 4 80.0 . 22 16 . 721 | 27 74.0
w12 2 2 100.0 33 100.0 5 100.0

ToTAL 32 24 75.0 95 75 79.0 127 78,0
\ , .
Social 9 17 13 - 76.5 - 34 23 67.6 51 71,0

Studies )

10 13 1 84.6 37 30 81.1 50 82,0

1 4 4 100.0 32 27 84.4 6 78.0
12 1 8 72,7 1 9 81.8 22 77.0
Al 45 36 80.0 114 89 78.0 159 78,6

” by




- . TABLE 22 (continued)

- . ’ . 3 ) . ’ . o,
f.ln mathematics courses taught in the .fall, 66 percent of the program students instructed
“in English (in mainstream classes) passed. as: did 72 percent of the program students

instructed in Spanish, - RN

4

.
‘0

.In"science courses taught in the fall 75 percent of the students instructed 1n English 4

_passed, as did 79 percent of the students 1nstructed in Spanish.

.In spcial studies, 80 percent of the students" 1n mathstream classes passed as did 78

percent of the students in bilingual classes. . R
4

“.In general, the lowest passing rates ‘were achieved by students at grade nine. and passing
rates qenerally increased as qrade increased.

)

{




TABLE 23

-~

-

Number and Percent of Spanish-Speakinéfoudeﬁts PassingYTeacher-Hade Examinations
in Contgnt-Area Classes in qhe Spring by Grade and Language of Instruction.

~

 SPANISH.-

ToTAL. R

~ ENGLISH - o a
‘ Number Percent HNumber Percent v . Percent
Subject Grade N Passing Passing N Passing Passing’ |' ‘N~ .Passing .,
Mathematics 9 17 11 64.7 40 20 55,0 | 87 .-sp.Q<_"
4, 10 m 7 63.7 36 19 " s.8 [ar g6
11 10 9 90.0 22 18 818 |32 ‘840
12 1 1 100.0 3 3 1000 | 4 - 100.0_" -
TOTAL 39 28 72.0 101 . 62 61.0 140 64.0 - °
m . e |
Sctence 9 14 11 78.6 38 19 50.0 |52  88.0 -
10 12 9 75.0 33 24 72.7 | 85 73,0 .
11 6 5 83.3 17 13 76.5 |23 . 78.0 4
12 2 2 100.0 : 1 1 100.0 3 100,0
TOTAL 38 27 71.0 89 57 64.0 127 * 66.0 «
|
Social 9 16 12 75.0 38 22 57.9 | 54 63.0
Studies L
: 10 11 6 54.5 30 23 76.7 | a1 n.o
n s 6 75.0 25 22 88.0 | 33 85.0
12 4 4 100.0 10 9 90.0 | 14 93.0
72,0 93 76 " 82.0 132  79.0




TABLE 23 (continued)

. +The number of students enrolled tn bilingual classes was rep rted to’be more than
_. double the number reported in mainstream classes.

.In mathematics- courses taught in the spring, 72 percent of the Spanish-speaking
program students in mainstream classes passed, as did 61 percent of the program
—-- students tn biltogual c}&sses where Spanish was the medium of instruction.

¢

.+ «In sclence courses taught in the spri g, i percent of the /students instructed in
. - English passed and 64 percent of the/gtud nts instructed in Spanish pasSed. ' -

. «In social sth 1e§ 72 percent of the students 1n mainstream classes passed as dld
. 82. percent of the students enrolled in bjlingual classes.

| .Ninth gfaders generally had ‘the lowest p ssing rates, and the passinq rate tended
to 1ncrease with grade.




"TABLE 24

[

Number and Percen -Speaking Students Passing Teacher-ﬂade Ex 1nations

s

Kor.

e et

in Mainstream Sthject-Area Courses 'by Semester

p
_ .o )// , o
1
. :

*‘—j ‘f - h - s \\ - . LI

| FALL1981  ° | .  serING T S o . L
Number Percent " Number Percent - Percent
Su eét . N Passing Passing- __ N Passing N Passing; .
r . g T om0 ¥ ":
: Htﬁematics 28 18" - 643 L 3 2’8, 62 L I
fence Ry 73.9 |- 26 20 ) 76 0
L /’)';,7 . \
ocial ' - = 7 . . :
Studies 2 786 | 3 25 3.5 |62 760 .

e. The data were not presented by grade because of the low number of cases report?d.

taty S

.Sixty-four percent of the Korean-speaking program students passedvmminstream mathematics
courses in the fall, and 82 percent passed in the spring.

.Sevepty -four percent of the Korean-speaking program students passed mainstream science
courses in the fqll. and 77 percent passed 1n the spring.

.Seventy-nine percent of the Korean-speaking proqram students passed mainstream social
studies courses in the fall, and 74 percent passed in the spring. _ .o




TABLE 25

- .4
. -J*

Number of‘ Spanish-Speaking Students Attending coums ‘and Percent mmg

Teacher—ﬂade Examinations in Native Languaqe Arts (Fall)
_Grade 10 sraée’u- . Gradelz’  Total-
) . . . ) | . z i . ’ % B .
Course Passing L\\N _Passing | N Passing | N Passing | N Passing.

Spanish -  86.0 | 48 gs5.4 |34 | 100.0 |20 | 1000 |152 |. 87.0%

14
K

.Eighty-seven gercent of the students taking teacher-made examinations in Spanish in the fall

term passed t

.The passing rate ranges from a low of 85, 4 percent 1n grade 10 to a high of 100 perclnt in ~
grades 11 and 12.




A

%

Teacher-Made Examinations in Native Lanquage Arts (Sprinq)

TABLE 26

n

T

~—

Number of Spanish Speakinq Students Attending Courses and Percent Passing

Grade 9 Grade 10 . _ Grade 11 " Grade T® © Total
\ | % A ! " R
Course N Passing | 'R Passing [ N Passing’| W Pass#ng | . N- Passing .
Spariish 57 | 70.2 [46 | 0.4 | 30 8.7 |.9 1 77.8 [142 | "77.0

spring term passed them.
a high of 86 7 percent in grade 11

~

)

C %

.The passqng rate was 10 percentage points lower in the sprinq than in the fall.
' hlgher in the fall at. every grade leve].

It.was

;h .Seventy—seven percent of the students taking teacher-made examinations in Spanish in the
The_passing rate ranges from a Tow of 70.2 percent in grade 9 to -
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. TABLE 27 £ . .
' Significance of the:Difference Between the Attendance - ,
Percentd’é of Spanish- Speaking Students and the §

Attendance Percentage of the School .

s
7

. ()ﬁ e : : ‘; . - ../‘,\‘#’4 [y
‘ . Mean ‘Standard
. - Grade N Percentage Deviatiop
' / ' : ' . ]
: 9 59 v 93.0 IRt o
10 53 93\i\‘ | 6.9
11 38 9.1 17.4
12 28 94.0 7.1 10 |
A TOTAL ‘178_ 92.7 11.3° o
e a ~ Average School-Wide Attendance Percentage: 82.6
. N o
; .. Percentage , R .
i Difference = 10.1 z= 3.55 p = .01 ‘ o
- ) \l‘_W .

.The average attendance for Spanish-speaking. students (92.7
percent) was 10.} percentage points higher than that of the

/ school as a wholé (82.6 percent). The difference-between
~the two attendance rates is statistically significant at
~ the 01 level, Do R
~ - " .The highest percent attendance (94 0) was reported for grade .
. 12; the lowest (90 1) for grade 11. .- ; )

.The high standard Heviation (17.4 for grade 11 indicate§—‘ \ *

that some extremely low scores may be depressing mean percentage .
- attendance. - .




° " TABLE 28

" Significance of the Difference Between the Attendance
Percentage of Korean-Speaking-Students and the -

Attendance Percentage of the School

t,

5 . Mean Standard
Grade @ Percentage ;peviation
9 3 99.8 0.3 >
10 13~ 95.3 8.4 |
T \”14 ,96.8 a3 L ’
12 5 95.6 . - 2.0 '1

TOTAL 35 96.3 5.8

4 JAX\
Average School-Wide Attendance Percentage: 82.6

v

Percentage:. - :
Difference = 13.7 'z =2.14 p=.04 - -

-

.The average attendance for Korean-speaking students (96.3

percent) was 13.7 percentage points higher than that of

- the school as a whole (82.6 percent). The difference

between the two attendance rates is statistically significant
at the 004 ]eve]o 7 v

‘.The highest percent attendance was reported for grade 9 (note,

however, that the number of students reported is very low).

.. The lowest attendance percent (95.3) was reported for gradeg

10.

" .The relatively highlstandard deviation (8.4) for grade 10

¥

indicates that some lower scorbs may be depressing the mean
percentage of attendance. o
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¢ SUMMARY OF FINDINGS = - |

Readigg in ‘English '™

In English reading achievement Spanish-speakjng students pre-
and ‘post- tested with the New York City Reading Test (P.S £.N.) demon-.

strated gains that were statistically (c<=, 006) and educationally

significant (ES =.47). For~Korean#Spe3Fing studénts, the average gains

made were not statistically significant; however, they were of moderate. : -

educational significance (ES =.43). Scores for most‘bilingual;students
, \ : '
however, wert low (see Recommendations).

Mastery of Englih Syntax Skills IR

Overali, program students achieved an average of 1.5 furricuiar

objectives per month of instruction on the Criterion Referenced English

Syntax Test (CREST) during'the fall term. Achievement ranged from 0.7
| - objectives per month at Level III to 2.4 at Level II. In the‘spring
. | term, program students mastered an overall average gf ltO objectives
\\per month of treatmént, with achievement ranging from 0.8 objectives
' -‘mastered per month at Level III to 1.2 at Level i. Achievement tended
/to be lower at Level III, reflecting the apparently greater\difficUIty

of Level III objectiVes and the high pre-test scores achieved by students

\. —

at this level in the spring.
’ !

whiie'the,program;?et no-obJéctive for achievement on the
u

CREST, the outcomes met-or rpassed the criterimn set for students in’ °

Title Iahigh school E.S. L. programs. -

+

-~
~

‘In thenfall term‘Spanish-speaking program students tested with

the CREST demonstrated an average gain of 1.6 objectives per month of
- L -53- oo |
I . » , . 7“ | | A' " \’




o~

t
M— . ' - ‘ o
instruction. For Korean-speaking students tested with the same instru-

ment, the demonstrated gain was 1. 0 ﬁbjectives per month of instruction.
] . : : . L ; ,
\ : :
In the spring, Spanish speaking program students tested with . :

. the CREST demonstrated an ‘average gain of 1.0 objectives per month of

instruction.' For Korean-speaking students tested with the $ame instru-
ment, the demonstrated average gain was 0.9 objectives per month of '
instruction. This louer rate was due to extremely high pre-test 5cores
of students who took Leve\ II of the CREST. High pre-test scores re-

stricted the possibiiitv to show true growth,

.Content-Area Suhjects » . - R

Mathematics. The overall passing rate of Spanish-speaking
program students in fall ma®hematics courses was 70 percent. The overaii
passing rate in the spring-was 64 percént. In mathematids‘courses taught

in Spanish, the overall passing rates were almost 73-per;ent in the fall

and 61 percent in the spring. For students in mainstream mathematics

'classes, the figures were 66 and 72 percent, respectively. The overall

passing rate for Korean- sneaking program students in mathematics classes

*was 64 percent in the fali and 82 percent in the spring, .All students

reported were taking mainstream classes., . - ‘ ) . Jf“’/
. . i

’

\I.

Science. The passing rate‘for.Spanish-Speaking program students
in mainstream science clas;es‘was 75 percent in the fall,-and 71 percent ' A
in the spring. The passing rate in bilingdal science‘classes was 79
percent in the fall and 64 percent,tn the spring. Overall passing rates

were'78 and 66 percent, respectively.
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The passing rafe for Korean-speaking program students in

inainstream science courses was 74'pefcent in the fall and 77'percent

in the spring, for a total of 76 percent overall.

Social studies. The passing rate for Spanish-speaking program

students 1n;mainstream social studies courses was 80'bercen€ in the fall
and 72 percent in the spring. Passing rates in biliﬁgual social studies,
courses were 78 perceht_(fall) and 82 percent (spring). Overall passsing

rates were 79 percent in bothvfa1l-aqd spring terms.

-
~ °

The passing rate of Ko;eanéspiiking program students in main-

streém social studies counrses was 79 percent in the fall and. 74 percent

in the spring, for a total of 76 percent overall.

Native langquage afts. Eighty-seven pe?cent of the Spanish-

speaking program students who took teacher-made examinations 1n~the
fall Spanish classes‘passed thenm. Seventy-seven. percent of the students

takingvthe examinations in the spring passed them.

Attendance. The atfendance rate for Spanish-speaking program

I;i?tudents (92.7 percent) was 10.1 percentage points higher than the

school-wide' attenpance rate,(82 6 percent). .This difference was signifi-

- cant at the .01 level.

was 13.7 percentage points above the school-wide rate. This difference
was statistically significant at the .04 level.

»
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The attendance rate for Koreanyspeaking students (96.3 percent)-
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: - VIL. CONCLUSIONS AND RECOMMENDATIONS

. » During its second year in operation, the bf]iﬁgual program at
' 'Flﬁsh1ng High School continued to provide the targef population with
quality 1nstruct10n;' The 1ntroductkon of new cohrses}as well as the
diversity of electives offered served to‘strengthen'the previous year's
" instructional program. . The development of,qdd1tidhal ;ufricula and'
ach151t1on,of librany‘and’resource materia{s further enhanced the
- pro&ect's effectjveness. Staff development training sessions were

successfully implemented both in rElation to content and participation.

In brief, the program staff, encouraged by the school principal
and supported by adh1n1strat1ve/superv1sory as well as other pedagoﬁical
staff worked effectively towards creating a warm,wsupportjve. learning
envirorment n which students could make important adjustments to a new

A}

setting and exﬁectations.

. | | It is strongly recamwended that the program continue in its
,présent course. f6 assist in this endeavor, the following suggestions
are of fered: -
| .Greater effort should be mgde to e]1f1t parent input 1ntq
the program and to conmunicate with the community at largée. In add1t1ono

to the school newsletter. cultural activities involving students, parents,

~ : and canmunity members shodld be consiqeredﬁ.

’ .-Y“
.It is suggested that the successful implementation of courses,
»oe such as civics for new Americans or Oriental ca]ligraphy be equpJLd to

include not only immigrants but also the general student popu1$t1on as
- {
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a means of bridging cu1thra1 gaps and engendering greater cross-cultural

;It s recommended that the program keep a file of matertials

documenting student achievements in the affective duna{n. Information

on students' scholastic achievements, participation in activities in
and outside ofhsch001. for example, would be useful indicators of the -

S

program's effectjveness.

It {s reconmended that the project's evaluation design be

‘revised, so that objectives are stated with criterion levels. appropriate -

to the instruments proposed. [hg.use_of the New York City Reading‘and

reading abflity of manyAprogran students.

Mathematics Test (P.S.E.N.) should be re-evaluated in 1ight of the

generally low pre-test scores madé by progrd students: this {nstrument
' L

dees not appear ‘to be a valid instrument for assessing the growth in

¥

4
H
{

It 1s further suggested that the QUESTA and other questionhaires
be eliminated fran the program's evaluation design, as adequate funding

for the analysis of such data i{s generally not avatlable. In addition,

Al

1ocal ly developed or modified attitude scales of self ébncept. attitude

and the 1ike are frequenin of 1imited reliability and usefulness. Such
"hard" informmation as attendance and drop-out rdtgs. rates of suspensions,
and honors received may serve as better and more accessible indjcators

of student attitudes towards school.

» Finally, the successful 1mb19mentat10n of the project warrants

continued funding. - ‘ : oy .
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